









その他のタイトル A Study on Application of the RTI Model in
Gifted and Talented Education Programs :
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(dual enrollment) Jの他 アドバンスト・プレ




























































National Research Center on the Gifted and 
Talented : NRCIGT)の所長ジョセフ・レンズ
ーリ(JosephS. Renzulli)が開発した「全校拡
























tivity Disorder : ADHD) ，自閉症スペクトラム



































































































第三層 (1~ 8 %) 
個別・集中的な指導(ラディカノレな早修中心)
第二層 (5~1 0%) 
少人数で行う補足的な指導(平修・拡充教育)










の highlygifted (1，000人に l人の割合で出現)






























































































































































































































































































る州法 (OhioAdministrative Code (OAC) 
3301-51-15， I才能児を認定し教育するための実
施基準J(Operating Standards for Idemifying 
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A Study on Application of the RTI Model in Gifted 
and Talented Education Programs: 
Focusing on Integration Trends in the American Education System 
Iichiro SEKIUCHI 
1n this paper， 1 examined the characteristics and significance of the RTI (Response to lntervention) model 
with a focus on its application in gifted and talented education programs in America while taking into 
consideration the clifferences with RTI in relation to the conventional system for supporting learning disablecl 
chilclren 
I長1・s1:confirmed the basic framework of the RTI model developed ancl introduced as a system for 
supporting learning disabled chilclren， and then 1 examined the reasons why the conventicinal RTI model has 
also been applied to gifted ancl talented education programs. Then 1 examinecl the characteristics of RTI models 
for gifted children focusing on an RTI model used in Montana as a practical example. As a result， 1 found 
similarities with the conventional RTI model in their multi-tiered approach to educational support， early 
educational intervention prior to diagnosis， the importance of ongoing assessment ancl monitoring， ancl 
cooperation bet¥veeロteachers，specialists and guardians. However， on the other hancl， most of the moclels for 
gifted children are not standard protocol moclels， and in addition to relying・ona pl・oblem-solvingmodel， major 
differences ¥vere found in the content of instructional intervention， which is an implementation of instructional 
strategies aimecl at developing ta1enr. Additionally， RTI mode1s for gifted chi1dren emphasize not on1y 
developing academic talent but also support in areas of behavior ancl psychology such as sociability. 
1 indicated that RTI models for gifted children function as systems that integrate stanclard eclucation and 
special education， but at the same time， not a1 states are undertaking e宜ortsequally and the system stil has 
problems regarding effectiveness and fairness. 
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